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Abstract
The need to describe and disseminate effective practice in teaching and learning has become increasingly important. There are many emerging trends and technologies to review, reflect, capture, record and disseminate current practice. The Hybrid Learning Model, a novel method of capturing and disseminating teaching practice has been developed by the CETL(NI), 'Utilising Institutional e-Learning Services to Enhance the Learning Process'. Research undertaken as part of this initiative reports the use of the model to investigate both teacher and learner perspectives within the realm of e-learning.

The use of the Hybrid Learning Model offers the opportunity for academics to reflect on their current practice and can assist in responding to changing learner contexts in online environments. The model can also be utilised in a learning design context to assist in the design and delivery of online course materials.

The strength of the method proposed is its transparency, use of simple language and its potential of breaking down effective complex learning activities into a generic, re-usable format so that good practice can be disseminated, reapplied and evaluated easily. The method has added value in that, along with recording practice and the actual process involved at every stage of the learning activity, it promotes self and peer reflection of teaching and learning practices and communicates these practices to support evaluation. Use of this proposed model can be used to enhance the learning and teaching experience, create re-usable learning scenarios and promote and change teaching practice.

The paper will briefly describe the development and evaluation of the model and discuss its evaluation as a reliable method of reflecting on practice, in particular with respect to reported changes in teacher's perceptions of the learner perspective. The session will include a brief hands-on session to permit participants to contextualise the model and the reported findings.
Introduction
The “Centre for the Utilisation of Institutional E-Learning Services to Enhance the Learning Experience” is part of the Centres of Excellence in Teaching and Learning (CETL) initiative across the UK and Northern Ireland, and is based at the University of Ulster.
The main aim of this CETL is to promote, facilitate and reward the adoption of a ‘learner centred’ reflective practice approach to the development of teaching and learning, in particular with respect to the use of e-learning technologies. 

A key objective of this CETL is to provide teaching staff with relevant resources and tools that aid reflection on their existing practices and to inspire them by facilitating easy access to relevant and effective practices that have been successfully used by others. Key to this dissemination challenge is the need to articulate and capture successful practices and to make them readily discoverable by a range of criteria to meet individual user needs. With this in mind, the Centre focused on the potential use of learning design models to establish an effective means of describing and disseminating good practice in an easily understandable manner. 

The Hybrid Learning Model, which has been developed by the CETL team, is a novel method of capturing and disseminating teaching practice and investigates both teacher and learner perspectives within the realms of teaching and learning. The Model is based on the University of Liège, LabSet project’s ‘8 Learning Events Model’ (8LEM) (Verpoorten et al, 2006) and is enriched with a vocabulary of generic ‘learning activity’ verbs derived and adapted from Bennett (2005), University of Wollongong. Each of the eight learning events is expressed in iconographic terms with a closed list of associated verbs for typical teacher and learner activities that provide a further simple yet powerful aid to describing practice.
The strength of this method is its transparency, use of plain English and its potential for breaking down complex learning activities into a generic, re-usable format so that good practice can be disseminated, reused and evaluated easily. The method has added value in that it promotes self and peer reflection on teaching and learning practice and makes explicit both the learner and teacher role within those processes. 
A prototype process was established to develop the model with a small number of academic practitioners. To facilitate the modelling process, a series of simple two-sided flash cards were produced, each of which display the learning event on one side and the associated relevant teacher / learner verbs on the other. A number of visual aids were incorporated into these flash cards to provide reinforcement of the interaction type and the distinct learner and teacher roles.


Figure 1: Example of Flash card
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Initially, the project team used a facilitation approach carried out in an informal setting such as a coffee bar. Following a brief overview to the modelling process and the 8LEM events, academics were provided with a set of flash cards. Using a lesson plan as a reference point, the teacher was encouraged to select appropriate 8LEM event cards and place them on the table. Once an overall sequence of learning events had been described, the academic was then encouraged to turn over the flash cards one by one and to choose the verbs that most closely describe both their own activities and that of their learners within each individual learning event. When more than one verb per role was selected, the academic was encouraged to consider if these activities form an asynchronous sequence within the event or an overall synchronous interaction, providing a useful granular interaction sequence within a learning event. At the end of this process, the facilitator transcribes the model onto a template form for review and reflection. 

The use of the developed model was evaluated with larger groups in a workshop situation whereby the model was used by individuals and in small groups to map out a learning activity and share it with co-participants. The evaluation process involved the use of an anonymous survey tool, a total of 51 participants completed the evaluation process, to include academic practitioners, staff development officers, learning technologists, Heads of School and Faculty Co-ordinators of teaching and learning (see appendix 1 for table of findings).
Evaluation findings

The evaluation process focused on a number of key aspects of the model:


· Articulation of practice
Evaluation to date indicates that the Hybrid Learning Model enables practitioners to articulate their practice and analyse their role and that of the learners in an explicit and efficient manner.

82% of respondents stated that they found the model useful/very useful as a method of recording practice, as one user stated:
“Useful to help us explore applications of technology to our teaching in meaningful ways and to help us share that with the other staff.”

79% stated that the Learning Events used to articulate the learning activity which they were describing provided a ‘very accurate or accurate description’ of the teaching and learning process.  

Another factor identified was the ability to break down a complicated concept into usable basics and create a visual timeline of tasks within the learning design.  As one practitioner describes: 

 “It helped break things down into a sequence - makes lesson planning more fluid.”

· Reflection on practice

Evaluation of the model indicated that it provides a safe environment for the practitioner to analyse, reflect and evaluate the effectiveness of their teaching:  

“It is helpful to be more aware of what I do and in what order. Reflection!”
78% of respondents stated the model was ‘useful’ or ‘very useful’ for reflecting on their chosen activity and 71% agreed that it encouraged them to think differently about the learning activity, stimulating pedagogic creativity:  

“Yes - it has shown me learning events/verbs which maybe I am not using as much as I could/should be.  It has made me think more of varying activities in the lab.”

Feedback has also suggested that the Model can provide practitioners with a pedagogical framework that encourages teachers to incorporate a variety of tasks within their learning designs and encourage them to introduce multifaceted learning experiences to the learner:

“Encouraged me to think about it from the learner’s perspective rather than just focusing on the teacher.”

“It uses a multi-sensory approach.”

· Raising awareness of the learner’s role

The developed Hybrid Learning Model is based on an interactional teaching and learning framework which enables the practitioner to analyse not only their role, but that of their learners.  Practitioners who have evaluated the model have noted the benefits of the verbs for informing the development of the learning outcomes and making expectations clear to students. Comments about the learner’s role include:

“Help[ing] students understand what they were doing”

“It made me consider how best to describe the learner’s activities that I require from them”

“Looking at the learner perspective with fresh eyes”

“I tend to underestimate the learner’s efforts”

“Made me think of just how many different aspects there are to the learner’s role”
“Made me think about balance of expectations vs balance of activities”

“Empower students with dyslexia to understand the different modes of delivery”.

In closed response questions relating to perceptions of the learner experience, respondents indicated that they found the model helpful in appreciating the learner perspective (figures in table 1 indicate aggregated agreement / strong agreement to the statement):

           Table 1: User responses relating to aspects of the learner’s role

	Statement
	%

	The model reflects what learners actually do in practice 


	92%

	The use of the model provides me with a greater awareness and understanding of the learner’s role 
	87%

	Use of the model has provided me with a greater awareness of the nature of the interaction between the teacher and the learner 
	80%


· Design Aid

Although the model was designed for analysing and deconstructing learning activities, many users have recognised the potential of the model for designing/constructing learning activities. Suggested applications for the curricula design aspect of the model included; an aid for lesson planning, a reflective/evaluation tool and a design aid for new teaching staff and teacher training: 

“Prior, my design process was more ad hoc. This is more structured”.

“It helped break things down into a sequence - makes lesson planning more fluid.”

“It creates a logic in planning teaching…. It provides a framework for evaluation.”

“It allowed me to visualise the process in a simple manner.”

The model is a discrete change agent for enhancing the student experience by inadvertently prompting reflection and improving teaching practice. Practitioners’ response to the model has been very positive with 72% of respondents indicating that they would use the model again with the remainder, 28%, indicating that they would maybe use it again:

“Yes, I will look to include more opportunities for debate and learner interpretation 
and reflection in elements of my lectures and seminars.”

One practitioner concisely described the provided benefits of the model:

“The 8LEM provided; vocabulary for reviewing my teaching, forum for sharing practice, assessment of gaps.”

A supporting mapping grid (see table 2) was developed and provides an invaluable resource enabling a visual representation of a personal activity to be captured in a formal, structured and concise presentation that can be shared with colleagues.  The mapping grid can also be adapted as a lesson planner/pedagogical planner, providing staff with a number of methods of sharing their practices with colleagues. 
Table 2: Excerpt from ‘example mapping grid’
	Activity
Objective
	Learning 
Event
	Teacher’s 
Role
	Learner’s 
Role
	Resources
	Tools (including Technologies)
	Other Comments

	Learners are 
presented with a 
case-study
	RECEIVES
	Describe
Present
Explain
	Question

Review
	Printed matter- 
case study, lecture notes, readings
	VLE - 
WebCT Vista Content Module

Web Links
	Groupwork


Applications of the model

The Hybrid Learning Model has been reviewed and approved by the Staff Development Unit of the University of Ulster as an effective means of articulating teaching and learning practice and has been selected to be used within the following central training activities of the University of Ulster.

· Academic and Research Staff Induction Programme 

· SEDA Modules/PGCHEP: ‘The Pedagogy of eLearning’ and   ‘Learning, Teaching and Assessment in Higher Education’ 

· Generic Skills Training Programme for PhD students
· Online E-Tutor Training Course 


For the coming academic year (2007- 08), plans are in place to explore how the model can be applied to: 

· Programme/Module revalidations 

· Learner induction materials

· Aiding the process of designing online learning activities.

· Examining activities from the student perspective

Summary 

Using the Hybrid Learning Model to describe their current practice requires academics to think about that practice differently, and opens their eyes to the potential for innovation. The model has been evaluated as a friendly and non-threatening introduction to the process of designing for learning. It is visually appealing, easy to understand, and well accepted.

Investigations to date indicate that the concepts used and the modelling processes developed are re-usable, transparent, universal and widely understandable, providing the CETL with a means to capture rich details of effective practices in a disseminable format. Evaluation of the use of the model suggests that it promotes greater awareness of the learner perspective and can also be used by learners to facilitate their active participation in the development and evaluation of learning activities.
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Appendix 1: The Hybrid Learning Model: Table of Findings 
	(A) About the Model: Learning Events

	(1) How well do you feel the learning events that you have chosen provide an accurate description of the teaching and learning processes within the learning activity?



	A Very Accurate Description

18% (n=9) 
	An Accurate Description

61% (n=31) 
	Quite an Accurate Description

14% (n=7)
	Not an Accurate Description

- 
	Unsure

4% (n=2)
	Missing

4% (n=2)

	

	(2) Would you include any additional learning events in this model?


	Yes= 10%

(n=5)
	No=65%

(n=33)
	Unsure

2% (n=1)
	Missing

23% (n=12)

	
	

	Teacher and Learners’ Role

	(3) How well do you feel the verbs used to explain the learners’ role provide a good description of the teaching and learning processes within the learning activity?



	Very Good Description

37% (n=19)
	Good Description

51% (n=26)
	Quite a Good Description

8% (n=4)
	Poor Description

-
	Unsure

2% (n=1)
	Missing

2%(n=1)

	

	(4) How well do you feel the verbs used to explain the teachers’ role provide a good description of the teaching and learning processes within the learning activity?



	Very Good Description

31% (n=16)
	Good Description

53% (n=27)
	Quite a Good Description

10% (n=5)
	Poor Description

-
	Unsure

4% (n=2)
	Missing

2%, n=1)

	

	(5) Of the two roles, which do you feel was the easier to describe?  


	The Learners’ Role

43% (n=22)
	The Teachers’ Role

53% (n=27)

	(Both = 2% (n=1); (Missing= 2%, n=1)

	Usability of the Model

	(6) How useful did you find the model as a method of recording practice?



	Very Useful

35% (n=18)
	Useful

47% (n=24)
	Quite Useful

6% (n=3)
	Not Useful

-
	Unsure

10% (n=5)
	Missing

2% (n=1)

	

	(7)
How useful did you find the model to reflect upon your chosen activity?



	Very Useful

31% (n=16)
	Useful

47% (n=24)
	Quite Useful

6% (n=3)
	Not Useful

-
	Unsure

14% (n=7)
	Missing

2%, (n=1)

	

	(8) How easy do you think your colleagues would find using the model to describe their learning activities? 



	Very Easy

14% (n=7)
	Easy

41% (n=21)
	Quite Easy

14% (n=7)
	Not Easy

2% (n=1)
	Unsure

29% (n=15)


The Hybrid Learning Model: Table of Findings 

	(B) Reflections about the Model



	(9a) As a result of using this model, do you feel it has helped you to think any differently about the learning activity that was used?
	Yes

71% (n=36)
	No

29% (n=15)

	

	(9b) As a result of using this model, would you now change anything about the learning activity you normally use?
	Yes

39% (n=20)
	No

53% (n=27)

	(Unsure= 6%, n=3) (Missing= 2%, n=1)

	10a) Please indicate your agreement or disagreement with each of the following statements about the learners’ role.

	
	% Strongly Agree
	% Agree
	% Disagree
	% Strongly Disagree

	The model reflects what learners’ 

actually do in practice
	25% (n=13)
	68% (n=34)
	6% (n=3)
	2% (n=1)

	

	Use of the model has made the learners’   role more explicit to me
	27% (n=14)
	57% (n=29)
	14% (n=7)
	-

	(Missing= 2%, n=1) 

	Use of the model provides me with a greater awareness and understanding of the learners’ role
	25% (n=13)
	61% (n31)
	12% (n=6)
	-

	(Missing= 2%, n=1)

	The role of the learner is more passive 

than the model actually reflects
	6% (n=3)
	12% (n=6)
	74% (n=38)
	4% (n=2)

	(Missing= 2%, n=1; Other= 2%, n=1)

	Use of the model has provided me with a greater awareness of the nature of the interaction between the teacher and the learner
	31% (n=16)
	49% (n=25)
	16% (n=8)
	-

	(Missing= 4%, n=2)

	(11) Would you use the model again? 
* This question was not asked of the FE sample so is inclusive of HE responses only (n=32)

	Definitely

Would Use

38% (n=12)
	Would Use

34% (n=11)
	Maybe Use

28% (n=9)
	Would Not Use

-
	Definitely Would Not Use

-

	(12) Other applications for this model?

	
	Yes
	No
	Other/

Missing

	to plan and design a new learning activity (or activities)
	77% (n=39)
	14% (n=7)
	10% (n=5)

	to inform the development of learning outcomes
	61% (n=31)
	29% (n=15)
	10%(n=5)

	to make expectations clear to students
	55% (n=28)
	31% (n=16)
	14% (n=6)

	for students completing PDP forms
	16% (n=8)
	69% (n=35)
	16% (n=7)

	to disseminate good practice within my discipline
	53% (n=27)
	37% (n=19)
	10% (n=5)

	to disseminate good practice outside my discipline
	24% (n=12)
	67% (n=34)
	10% (n=5)


Please Note: Due to rounding up, percentages may range with ± 1%







